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1. Introduction 

 

Education plays a vital role in ensuring the safety and skills of learners as a young age 

encourages learning and exploring new things. I am the principal of an elementary school in 

London, and it is my responsibility to create an assessment practice and a formative assessment 

practice. In addition, I am the Deputy Governor of several elementary schools in London, 

where I chair the Teaching and Learning Committee and manage how assessment is conducted 

and used in the school. In addition, educational assessment is conducted in two important 

environments. The first is the class. Here, graders and students use grading primarily to aid 

learning, but also to test long-term synthetic student outcomes. The second is coverage scoring, 

used by policymakers and education pioneers to evaluate programs or potential data collection 

to find out if individual learners have achieved learning goals. 

“While assessments are currently used in an educational context for some reason, the 

reason for this report is that their sustainability and usefulness should ultimately be determined 

by student progress. Assessment should aim to educate and further develop student 

performance, not just analysis. To this end, people should collect meaningful and useful 

information about each assessment circumstance. In education, as in various professions, great 

dynamism depends on the acceptance of meaningful, accurate, and relevant data” (Schildkamp 

et al., 2020). In addition, the data collected should be used effectively to shed light on 

curriculum choice and orientation and ultimately to further develop student learning. 

“Assessments do not work in isolation; The relevance of assessment in the further development 

of learning depends on its relationship to the curriculum and guidelines”. It is desirable that the 

guidelines are dedicated and convincingly comparable to the program, and that the assessment 

reflects the program while supporting the procedures prescribed in the guidelines as mentioned 
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in the study (Büyükkarci, 2014). In fact, in any case, the link between assessment, curriculum, 

and leadership is generally not very strong. The regular assessment covers only part of the 

program, regardless of guidelines, and may inadvertently limit or distort recommendations. 

2. A critical discussion of assessment related to learning in schools 

Assessment terms  

Assessment is about learning. The custom assessment is intended to ascertain and study 

what has been achieved, and therefore the association with classroom exercises. Assessment is 

vital to educational and teaching exercises in the school and serves as an intermediary between 

teachers and students in the classroom. According to the study (Kim, 2019), assessment can be 

characterized as all exercises through which teachers and students try to access data that can 

be used to change education and learning. This includes teachers' perception and assessment 

of student performance (assignments, tests, papers, reports, common-sense strategies, and 

classroom discussion). Each of them strives to learn what the student can imagine. Evaluation 

is also used to select, monitor, or reward learners, and to respond to public assumptions about 

guiding principles and responsibilities. “Thus, the assessment is classified as formative or 

summative, depending on how the results are used. Formative assessment is built into the 

dimension of teaching and learning and assists the teacher during the learning period to enable 

him to assess how well students are learning. It also provides information on the vitality of the 

display to help make decisions about the appropriate treatment action when it is vital 

(Granberg, Palm, and Palmberg, 2021)”. Therefore, it is rightfully called a training note. A final 

assessment is conducted at the end of a course or program to determine a student's level of 

achievement or program quality. It appears regularly as an assessment or external test and refers 
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to it as a learning assessment. Students spend most of their time in school practicing the 

information and skills needed to give grades, and this is what they learn. 

Formative and Summative Assessment 

 

Formative assessment occurs when teachers and students respond to student 

performance, so decision making is an acceptable learning experience with feedback on how 

students' current learning situations and real-world outcomes related to the goals and principles 

that result from this exchange. should be used to further develop the learning experience of 

students. Formative feedback is then exploratory, temporary, and the goals generate increased 

student engagement as a component of ongoing discourse between students and teachers. 

“According to the study, this suggests that feedback in the learning cycle begins with the 

creation and adaptation of the student's work, followed by the teacher's assessment and 

acceptance of the work. Thus, formative assessment and feedback involve a much more 

dialogical type of language, often drifting away from the regular class in which the teacher 

starts, students respond, and the educator provides feedback (IRF) to one that brings discussion 

closer (Andersson and Palm, 2017)”. Teacher and student are regularly in different 

relationships, which interferes with overall learning. The ability to exchange with formative 

feedback interrupts this direct exchange of information about different levels of communication 

between teachers and students and triggers in-depth learning. “Feedback as dialogue accepts 

that the student receives initial feedback, but also has the opportunity to communicate with the 

teacher in a conversation about this feedback”.  

As emphasized, good feedback practice is not only about providing accessible and 

useful data to help learners work on their learning. This also applies to providing teachers with 
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good data: Demonstration of a query affects the assessor as much as it does the student. Experts 

will find out to what extent students have acquired competence and can adapt their learning in 

the same way. The possibility that exchange is essential to successful learning and teaching 

was highlighted in the training package, and many experts recognized that formative 

assessment could play a central role in designing and working towards the adequacy of 

demonstrative learning experiences. Cumulative assessment again includes tests, grades, report 

cards, and aptitudes that are highly valued in the community (Ferreira, Martinsone and Talić, 

2020). Summative assessment capabilities are usually designed to help make final judgments 

about student success in the program and possible accomplishments; confirm achievements 

and assign capacities; help determine the sections of other training programs; provide 

information to help others make their choices, and provide formal confirmation of the student's 

competence. Therefore, training is usually limited to assessment, especially summative 

assessment, because of how the results are used. As the roles added to the classroom rise, they 

affect what is taught, how it is taught, what is discovered, and how it is learned, as teachers and 

students adapt teaching and learning to their structure and their content to meet its needs. It 

presents high scores as tests to measure student achievement, but in addition to teachers and 

schools. The writing of an assessment discourse demonstrates agreement between the two 

experts and advocates regarding the defining impact of high-role external assessment on 

education and learning and its ability to change the way teachers are taught, ignoring any 

strategy of authority. The study concluded that “ the concerns about the nature of education 

have to do with teaching and learning, but much more so with the idea of grading, especially 

with high stakes outside of grading (Schildkamp et al., 2020)”. This supports the claim that 

while test learning can affect learning, you ensure that the information and ability provided is 

what the tests are asked to repeat to learners when they prepare for the tests. All things 
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considered, linking to an exam will create an ideal learning outcome for students. The below 

figure shows the Types of assessment practices in education.  

 

 

Figure 1 

 

Educational assessment takes place in two important environments. The first is the 

class. “Here, assessment is used by teachers and students primarily to aid learning, but also to 

test overall student performance over the long term. Second, there is a large-scale assessment 

used by policymakers and education pioneers to evaluate programs and provide additional data 

on whether individual learners have achieved learning goals”. A clear difference that usually 

exists between classroom assessment procedures and in-depth practice is that the creators of 

the assessment have failed to satisfy the motivation of different clients to evaluate similar 

information and research. To guide leadership and analyse its affairs, teachers need data 

personally related to the work of their students, and they decode this evidence, taking into 

account all the other things they think about their students and the condition of their students. 



 

 pg. 8 

Part of these associations is the strength of classroom grading (Black and Wiliam, 2009). 

Whatever their decisions, given the fact that they are individualized and deeply contextualized, 

neither the logic nor the implications of collaborative classroom assessment can be easily 

communicated in class. Large-scale government tests are productively communicated over 

time and space, but with the compelling substance and practicality of the message that they 

usually have minimal usefulness in the classroom. This difference represents a point over and 

above the size of the estimate and is not appropriate for everyone. The motivation behind an 

assessment determines the needs and limits of the use of forces in the plan, thereby influencing 

the types of data that a particular assessment can provide about student performance. “To say 

that an assessment is a worthy assessment or that a task is a worthy job is like saying that a 

clinical trial is a worthy test; everyone can provide useful information only under certain 

conditions (Shepard, 2019). For example, an MRI of the knee provides an unmistakable 

stimulus for diagnosing ligament damage but is useless for diagnosing a person's overall well-

being. It is normal for people to understand clinical trials in this regard, but not educational 

trials”. A similar statement is true in any case but a less recognizable and possibly simpler 

sense. In their exemplary content, psychological tests, and personal decisions, the survey found, 

devote a whole part of the trade-off between consistency and communication capability when 

validating business choices. A limited-fidelity transmission test provides accurate data for 

multiple target requests, while a low-rate and consistency transmission test produces louder 

data for a larger number of less involved requests. 

The principal of a public school should know if the students have taken into account 

the points recognized in the principles of the state. In general, by evaluating these items, the 

clerk should increase the likelihood that students will think of them. In any case, there are 

several curriculum standards, and it cannot determine whether each student has concentrated 

on each of them. The study in 2021 demonstrates that “each student's complete example is 
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better because of insufficient data motivation to determine the depth or idea of any student 

information within the state curriculum, but sufficient to identify changes in schools and 

identify key examples of implementation. This data can be used to shape funding and choose 

a strategy for the coming year. The class teacher needs to know how well an individual student 

or class of students is learning what they are thinking and what they should then exclude 

(Leenknecht et al., 2021)”. It is important to correlate what the teacher thinks about what 

students have deleted, what the educator needs to know about their current schedule, and how 

this information will help shape what students are supposed to do. Now do to deepen your 

learning. For a central public school official, the question certainly arises as to whether more 

students (e.g. schools, regions, or states) had the opportunity to study. “Condition assessment 

is designed to collect data that will substantially help achieve the same academic performance 

for nearly all students so that the data can be most effectively aggregated to meet the principal's 

motivation. For the instructor, the first step is to find out what each student as an individual has 

had the opportunity to learn (López Pastor et al., 2019). The teacher test seeks to identify 

examples of conflicting individual information and state-level assessment principles in a small 

space with the substances that students have been working with so that the teacher can make 

individual choices about the next steps for each student or class. For educators, combining data 

into classes that research and test various substances is meaningless and unthinkable”. 

Suddenly, it turned out that the investigations that bring the greatest benefit to the government 

official are of little interest to the educator. 

Classroom Assessment 

“The main thing that sounds to some people when considering classroom assessment is 

a midterm or final test, which is used by the teacher for a quick overview. In any case, this 

practice concerns only a small number of types of assessments that take place in a continuous 
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room in a powerful classroom. This section focuses on the assessments teachers use to facilitate 

orientation and learning, also called formative assessment. According to the study (Black and 

Wiliam, 2009), an assessment offers great potential for further developing student learning by 

teaching through examinations and making assumptions about how students stimulate subject 

abilities. During orientation, teachers need data to assess whether their education systems are 

functioning. In addition, they need data on the current understanding of individual students and 

student meetings so that they can determine the most appropriate next steps for orientation. In 

addition, students need feedback to highlight their learning outcomes and understand how to 

improve them. Teachers communicate objective facts about student understanding and 

performance in a variety of ways: class discussions, solutions, sedentary and school 

assignments, formal tests, less formal tests, projects, portfolios, etc”. 

The study of Black and William (1998) provides a comprehensive review of over 250 

books and articles that present research evidence on the impact of classroom assessment. They 

suggest that ongoing teacher evaluation, as well as appropriate student feedback, can produce 

surprising and constructive results. In addition, they report in any case that teachers are not 

aware of the attributes of high formative grades. 

Validity and Reliability 

When deciding which assessment task should be performed to ensure safe data 

collection, it can be helpful to think about standards of validity and reliability. Credibility and 

reliability can be tested to incredible depth; To reinforce our conversation in class, here's a 

short definition of each before being spoken one after the other: 

 Validity: If the score is good for some reason and validates what we need, does it justify 

the performance we base it on? 
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 Reliability: confidence in the accuracy or consistency of the assessment. 

Validity 

Developmentally validity refers to the quality of the scores for a hidden experience, 

idea, or topic. When deciding to change your rankings, think about what you would like to 

know: What information, insights, or abilities should be of fundamental interest? Knowing that 

the evaluative movement maybe just an example of a small part of the program, it is worth 

confirming which part you need to think about (Black and Wiliam, 2009). This will help you 

decide if the business is right for your motivation and supports your results-based endeavours. 

For example, a spreadsheet with multiple tests can confirm assumptions about a child's views 

on increasing reality, but not about a child's achievements in digital critical thinking. Testing 

whether our assumptions support our assumptions helps to test our biased hypotheses about 

our students (Herman et al., 2015). We usually have preconceived doubts that help us make 

learning smarter we plan the exercises by rethinking what the students want to do, but the 

assessment helps us check if they are real, if any. To say that they are ready to do it or not. 

When considering the validity of value judgments, two threats to reality merit consideration. 

Underrepresentation is the name given to respondents' limited test questions where the 

assessment focuses on only a small portion of what you like. For example, if a random case 

examines the analysis of words for reading, the perception of the content will be 

underrepresented. To mitigate this risk, you should either develop more comprehensive 

estimates, use longer-term objectives, or limit your conclusions to more limited solutions to 

the case at hand. According to the study (Shepard, 2019), another threat to validity is 

developing irrelevance where something gets in the way of what you are trying to evaluate for 

example, if math questions were too hard to account for, or if validation was focused. More on 
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writing accuracy than in a verifiable study of abilities whose concentration was to be assessed. 

The utmost clarity about the objectives being investigated helps to reduce this danger to reality. 

Reliability 

Reliability refers to how confident we are about the accuracy or consistency of an 

assessment for example, if we accidentally expect a comparative result, if we made a request 

on another day, or if we have sufficient faith in it between meetings. This is not just a 

retrospective idea; if we do not need to distinguish between different collections, especially 

when we use assessment formatively, reliability does not matter. Attestation is supposed to 

fundamentally support student learning, make efforts on a level playing field, etc. Not 

necessary. Reliability should be an even bigger issue for assessments for a fundamentally 

sketchy reason (NINOMIYA, 2016). Reliability issues can be divided into internal and 

external. Intrinsic reliability has to do with the real business for example if the wording of the 

query is clear enough to mean something similar to everyone, as there might be terms that 

depend on past data that might hurt some. External reliability has to do with non-performance 

issues such as marker consistency, that is, whether different markers agree with your opinion. 

If the school agrees, standard layouts or print plans can be created. They can help markers to 

be reliable, but they can also constrain markers to such an extent that the score is more about 

the confirmation structure than about student performance (Black and Wiliam, 2009). For 

example, Key Stage 2 English tests would draw attention to syntactic techniques instead of 

sensible and thoughtful composition exploring new relative judgment strategies. 

Reliability can be improved: 

 Clearly defined rules, such as examination rules, assessment plans, goals of the national 

curriculum, or examination board. 
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 External materials under controlled conditions (if year-end assessments/milestones are 

to be considered in all meetings) 

 Standardization, such as work that contrasts with a consistent standard 

 Moderation, which can include normalization, but also includes more detailed 

discussions of what meetings and movements look like. 

The last point in terms of validity and reliability is that they can have all the signs of 

mutual success: A score cannot have high and high validity. There is no point in expecting a 

highly reproducible standardized assessment to apply to the whole subject. Reliability depends 

on reducing the task that markers have to agree on, while reliability depends on the opposite: 

testing the subject as extensively as school can expect. This can be seen as an inevitable 

compromise or a difficult exercise. For this reason, it is important to be sufficiently reliable, so 

the motivation for the assessment should also be clear as mentioned in the study of (Leenknecht 

et al., 2021). For example, for a meaningful formative assessment, the textbook has a higher 

priority than the standardized terms, while the presentation of the final order of correlation 

between interlocutors should address reliability issues. 

3. Assessment and analysis of learning theories  

Formative assessment is an ongoing classroom assessment practice that aids learning. 

This can be done at the beginning of a topic to highlight the date, or it can be done in exercises 

to check if students need more time for an idea or are willing to continue teaching. In exercises, 

open, formative assessment can help think about the future for example, by addressing key 

questions or issues related to the turning point, or by focusing on student enrolment. Black and 

William (2009) have highlighted the related parts of formative assessment, which William 

(2018) discusses in more detail: 
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 About where the student is going - explain the learning objectives and learning rules 

 Where the student is now - difficult proof of the student's understanding through 

solving, speaking, and other learning tasks 

 How to get there - give feedback that will push the student forward 

 Using support and self-esteem. 

These aspects can help teachers think about classroom practice and help them choose 

which component to focus on to develop skills. For example, if a teacher discovers that his 

research does not provide useful information about a student's vision, then he/she can explore 

ways to create an ideal opportunity to give him additional top-down access. For a conversation 

and a more detailed conversation answer (Watling and Ginsburg, 2019). The above views are 

general standards, as opposed to the details of each exercise since formative assessment is not 

an outline of methodologies or formulas to be followed; requires progressive thinking 

internally and about exercise. Responsive teachers should use their Learning Substances 

Information (PCK) to create and improve associations with their students to facilitate learning. 

Students leave feedback on their learning in each oral or compound association. Once you find 

a need, a gap, or a misinterpretation, the path to formative assessment is to make sure the school 

gets something with the data. For example, the school can: 

 Ask in an alternative way for a better understanding 

 Provide additional explanations or statements 

 Write down an unsure idea that you will deal with in a later exercise 

 Identify students who need additional help in a specific region 

 Give verbal feedback to follow up during exercise 

 Guide students towards performance indicators to help them assess themselves. 
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4. Investigate one formative practice 

The study “King's College London (Black and William, 2000) illustrates some of the 

problems that arise when work is done that combine standard of understanding and opinion, 

from facts to classroom practice. These efforts included working closely with 24 science and 

arithmetic teachers to encourage their practice of formative assessment in everyday classroom 

work. Throughout the spectrum of tasks, many parts of teaching and learning have changed 

dramatically. One perspective is the teacher's practice of asking questions in the classroom”. 

In particular, attention was focused on the idea of waiting time (the amount of silence that the 

instructor allows after asking a question before re-interviewing if no one has answered), with 

an emphasis on the usual length of time (Black and Wiliam, 2009). Teachers have modified 

their teaching to give students a great opportunity to reflect on any problem presented, often 

asking them to discuss their thoughts in pairs before eliciting a reaction. It was taboo for 

students to put their hands together to insert answers; one could turn to anyone to answer. The 

teachers did not mark the answers as correct or incorrect but asked the student to explain their 

goals behind the relevant advertisements that were advertised. Others were then asked to say 

whether they agree and for what good reason. “In this way, the questions opened up a dialogue 

that allowed the students to discover and explore the students' assumptions and thinking. At 

the same time, incorrect answers became useful information, and the students realized that the 

teacher wanted to know their opinion, and not evaluate whether they were correct or incorrect. 

As a result, teachers asked fewer questions, putting more energy into each one. The formative 

score is practically low. In short, promoting good formative assessment requires revolutionary 

changes in the way students are encouraged to express their thoughts and in the way teachers 

provide feedback to students so that they can develop the ability to monitor and direct their 

learning. When such developments are organized, teachers realize the need to reflect on their 

assumptions about how students learn”. 
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Formative Assessment, Curriculum, and Instruction 

“The learning objectives are derived from the curriculum. The student's current situation 

is determined through an assessment so that the gap between him and the learning objectives 

can be assessed. The movement is then performed using the instructions for bridging the gap. 

It is important to note that these assessments, without the participation of anyone else, only 

reveal the abilities of the students at a certain point in time; Interaction is considered formative 

assessment precisely when teachers use data to make decisions about how to adapt learning to 

solve student problems”. In addition, there is a strong and consistent link between formative 

assessment, curriculum, and instruction (Andersson and Palm, 2017). That is, there are 

important two-way connections between the three components, as each sheds light on the other. 

For example, detailed assessment strategies for use in the classroom can encourage the teacher 

to consider learning objectives, thereby facilitating program adaptation. Thus, these changes 

may lead to improvements in assessment methods, etc. Simple classroom assessment as 

discussed here does not guarantee solid learning. The clarity and relevance of the objectives of 

the program, the validity of the assessment about these objectives, the translation of the 

evidence of the assessment, and the relevance and nature of the instructions below are generally 

fundamental determinants. Based on the model of cognition and learning in space, each of these 

determinants can be assessed. 

“For most teachers, the ultimate learning objectives are set by the curriculum, which is 

usually monitored remotely (for example, under government curriculum guidelines)”. 

However, teachers and others responsible for planning, teaching, and evaluating curriculum 

should set moderate goals that can be achieved as a reliable course to achieve specific goals, 

and for this, they need to understand how people manage information and develop their skills 

in space as mentioned in the study of {Formatting Citation}. State and national policy briefs 

define learning objectives, but often not to the extent that they help translate those objectives 
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into reality in learning and assessment. By dividing objective views into sets suitable for 

different ages and levels, the current curriculum principles give a broad focus on the idea of 

normal movement in different disciplinary spaces. While this type of epistemological and 

intelligent research in a given area is a fundamental reason for guiding assessment, more in-

depth psychological research is also needed on how people acquire knowledge on the subject. 

“Formative assessment should be based on psychological assumptions about how people learn 

a particular subject to ensure that teaching reinforces what is generally important for the next 

stage of learning, given the state of the game”, the students' current understanding (Schildkamp 

et al., 2020). Intelligence research has created a rich narrative of how humans encourage critical 

thinking and thinking skills in various areas of the being, especially in the fields of mathematics 

and science. These learning models are suitable for planning formative assessments. 

It follows that teachers must be prepared to promote comprehension and learning in the 

areas they teach. Retaining and upgrading skills should elicit teachers 'current understanding 

of how learners learn and help them plan learning patterns so they can differentiate learners' 

methods of light-hearted or first-time meaning-making and extend these procedures to help 

learners better understand. It is about increasing the analytical skills of teachers so that they 

can make informed choices about the next steps in teaching students. This has been the main 

focus of the presented cognitive-based teaching and assessment methods with the aim of having 

a strong impact on student learning, including the Cognitive Guided Learning Program and 

others, some of which are presented below. However, as these models show, such 

methodologies are based on the foundations of educated professional practice. 
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Conclusion 

One might immediately get the impression that it is simply necessary to keep up the 

good work in terms of assessment, guided by the practice of the legal and school structure. 

However, as discussed in this article, evaluation is a necessary part of school education, and 

the school can decide to conduct and use it consistently. Evaluation should provide benefits 

and valuable data that can be used to influence the learning of individuals and participants. 

Stopping thinking about assessment practice will help us open up more opportunities for more 

productive assessment and greater responsibility for learning. In any case, as a school principal, 

my job is to make this as sustainable as possible in the school where I work. For this, it is 

important not to view the assessment as meaningful, reasonable and exciting. While summative 

assessment is still fundamental (in light of the fact that as government trainers we are 

accountable to a number of partners, including students, educators, school pioneers, local and 

state administrations), formative assessment is essential to achieving results for our students' 

ultimate learning goal. Thus, qualifying for a formative assessment is the foundation for proper 

teaching and learning. 

The explanations behind this lie halfway in the information and skills sought and, to 

some extent, in the methods of evaluating and using the results obtained. The result is the use 

of educational programs and methods and an obstacle to testing knowledge for teaching. In 

addition, it requires that the summative assessment be carried out over an unreasonable period 

of time. To limit invisible side effects, summative assessment should aim to provide data with 

explicit purpose and supplement it when it is necessary to summarize and measure progress. In 

other cases, teachers should neglect the formative use of assessment. Confirmed evidence 

shows that there are fewer detrimental learning and educational outcomes in a higher-yielding 

environment and, where there is now, a more appropriate use of final grade by teachers. There 

are some next steps for our School are mentioned below.  
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 Reliable and sustainable quality assurance and quality control methods for teachers' 

decisions must ensure that their final grade provides a legitimate and reliable record of 

the pupils’ learning. 

 Career and career advancements should enhance the skills and abilities of teachers to 

assess for a variety of purposes, have a potential predisposition to assess teachers, and 

help teachers limit the adverse effects of teacher training on student assessment. 

 Attention and resources should be given to developing developmental models that 

demonstrate learning progress, identified with specific objectives, and which can be 

applied to a range of applicable exercises. 

 Teachers should approach all planned objectives with an assessment of ability and 

understanding, which can help them make decisions on all learning objectives. 

 Procedures must be transparent, and decisions must be supported by evidence. 

 Summative assessment should be consistent with formative assessment methodology 

and should aim to limit the weight of teachers and students. In addition, to avoid adverse 

outcomes of using a high-sum final grade to assess teacher and school: 

 School accountability systems should not depend entirely, or even to a large extent, on 

data obtained from a cursory assessment of under-enrolment. This data should be taken 

into account and deciphered given the wide range of resilience indicators for schools. 
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